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LESSON D2 

HOW DO YOU FEEL ABOUT CLIMATE CHANGE? WORKING ON EMOTIONS 

 

MAIN SUBJECTS 

Social sciences / Philosophy / Visual arts / Written expression 

DURATION 

~~ Preparation: 10 min 

~~ Activity: 55 min to 1h50 

AGE GROUP 

9-15 years 

LEARNING OUTCOMES 

This lesson gives students the opportunity to explore emotions intrinsically linked to the 

subject of climate change, as well as the idea of a totally different world in the future. 

Students: 

~~ Learn that climate change can generate different feelings and emotions; some may leave 

us feeling helpless or hopeless – this is called “eco-anxiety”. 

~~ Work through different subjects, like the arts, philosophy and written expression, to 

express these feelings. 

~~ Take a step back from science and go deeper into their emotions, personal projections 

and personal current stories. 

~~ Learn to manage these emotions and take part in action. 

 

KEYWORDS 

Emotions, eco-anxiety 

TEACHING METHOD 

Debate, self-express 



PREPARATION 10 MIN 

EQUIPMENT 

• WORKSHEET D2.1 (one for two students) 

• Post-its (one for each student) 

• WORKSHEET D2.2 

• One big sheet of paper in order to take notes during the debate. 

 

LESSON PREPARATION 

This lesson is designed to be carried out in two separate parts: the first part focuses on the 

vocabulary of the emotions, and the second one on how pictures related to climate change 

can trigger emotional responses. If your students are familiar enough with the vocabulary of 

emotions, you then need to only work on the second part of this lesson. 

1. The previous day: Ask your students to bring to class the following day an article, picture, 

movie, piece of art, etc. that reminds them of climate change and that had a particular 

impact on them. They have to be able to present the piece and describe the source. 

2. You can also select pictures and / or videos about climate change communication – you 

can pick some from WORKSHEET D2.2 or choose something else. The idea is to gather 

together about ten different pieces. 

3. Print out enough copies of WORKSHEET D2.1. Some examples of documents brought by 

the students. 

 

PART ONE: EMOTIONS 1H 

INTRODUCTION 10 MIN 

This first part is perfect to help your students become familiar with the vocabulary of 

emotions, and to ensure that the whole class will use the same words. At the beginning of 

the lesson, explain that we all respond to information, events and challenging situations 

differently. Introduce key messages: everyone has feelings (emotions) and all feelings are 

important and okay. 

 

Lesson plan – Part I We understand 

In this lesson, they will have to try to focus on emotions brought up by climate change and 

to express these feelings. 

PROCEDURE 30 MIN 

1. Write down the following questions on the whiteboard: 

• What does “climate crisis” mean to you? (write down their answers). 

• How do these words make you feel? 



2. Using WORKSHEET D2.1, ask them to individually 

pick 3–5 cards representing their current feelings and to write these feelings on their post-it. 

3. Then, ask one of your students to read one word from their list. Does anybody else feel 

the same? If so, they can stick their post-it onto the board, and so on. At the end of the 

lesson, you will be able to show that some occur frequently and to link different 

emotions. 

Key questions to guide the discussion: 

• What can you say about these words? 

• Which ones appear the most? 

• Is it possible to group some emotions? 

4. If you would like a more visual way to figure out 

which ones appear the most often, you may use a 

word cloud with your students, for example using 

https://worditout.com/word-cloud/create. 

 

WRAP-UP 20 MIN 

Using the words that are stuck on the whiteboard or in the word cloud, discuss with your 

students the fact that climate change may trigger various feelings (both positive and 

negative) and emphasize that these emotions are perfectly normal. 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://worditout.com/word-cloud/create


PART TWO: CIRCLE TIME AND PHILOSOPHICAL DEBATE 55 MIN 

GGTEACHER TIP 

This lesson is presented as a “philosophical workshop”. If you are not familiar with this kind 

of activity, we suggest that you practice one beforehand, on a “lighter” topic. During this 

lesson, it is recommended that you only ask questions – or even better, that you let your 

students ask each other questions – and then intervene as little as possible. In order to do 

so, you might consider giving various roles to some students for the first half of the debate, 

and then to others for the second half; those with “special roles” will not be able to 

participate directly in the discussion:  

UU President: the person who gives the floor to the participants, taking note of who raises 

their hand to talk. 

UU Reformulator: the one who is in charge of reformulating the proposition, if necessary, in 

order to clarify the debate. It may be useful to involve several students in this role. 

UU Summarizer: the person who takes notes / draws a mind map to summarize what has 

been said during the discussion so it can be shared with the whole class at the end. 

The idea is not to reach a specific conclusion or determine what is true or false, but to have 

the students express their feelings and then reflect on various dilemmas about what they 

would / could do. Here, the science (and the facts) provide food for thought and cannot be 

denied, but the emotions and the motivation to take action, associated with climate change, 

are personal. This is an opportunity to allow your students to talk about their feelings. Keep 

in mind that the key factor here is to provide a safe space for the students to discuss “tricky” 

issues. All the documents and activities provided in this lesson are only suggestions, and 

other resources / images can be used. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



INTRODUCTION 5 MIN 

Using the previous word cloud or post-its, remind your students that the bigger the words in 

the cloud (or more the post-its), the more times they have been chosen, whereas the 

smaller they are (or the fewer), they have only been chosen fewer times. Then ask: 

What does this word cloud show regarding your class? Does your individual feeling appear 

on it? The idea here is to be sure that each one of your students feels represented. Place all 

the classroom chairs in a circle with no tables. Pupils can also sit on the ground. 

 

PROCEDURE 40 MIN 

1. The students sit in a circle. You can choose to remain outside the circle with the president, 

the reformulator and the summarizer, if you would prefer not to take part in the discussion, 

or you can be a part of the circle. 

2. Explain to the students the rules of the discussion: 

• Outline the roles of the president, summarizer and reformulator to the class. Ask if there 

are any volunteers and if so, ask them to repeat their role to you. 

• Everyone can express whatever feelings / emotions they are experiencing, in response to 

the document or discussion, as long as the student raises their hand and waits to be allowed 

to speak by the president. 

• There are no right or wrong answers. 

• No one is allowed to speak while another person is speaking. 

• No one is allowed to judge or make fun of the person talking. Everyone must listen and 

respect the others’ ideas. 

• No one is obliged to speak; they can simply be observers. 

GGTEACHER TIP 

The initial setup is very important as students must feel they are in a safe space, which will 

encourage them to talk, reflect and share their emotions. Therefore, having them sit in a 

circle allowing them to see everyone else in the class, on an equal footing, is important. The 

teacher can sit in the circle too, but only as a participant. 

3. Conduct a class discussion either on some photographs or images from WORKSHEET D2.2 

or on a document brought in by your students. We suggest the use of a projector so the 

whole class will be able to clearly see the document(s) at the same time. Explain that you 

will show some images, and they will have to describe them first and then tell how they feel 

about it. Key questions to guide the discussion: 

• How does this document make you feel? Why? 

• Which document do you think could lead to action? Why? 

• If it is a picture one of your students brought, you may ask: Why did you choose it? How do 

you feel about it? 



GGTEACHER TIP 

It is possible that some of your students may experience difficulties in sharing their 

emotions, especially boys 1. Do not force anyone to express their feelings if they do not wish 

to do so. Simply reiterate the fact that their feelings are totally normal. Expressing your own 

concerns about climate change issues may help them to feel safer about sharing theirs. 

4. At the end of the class discussion, ask the summarizer to carry out a quick recap of the 

debate and let everyone give a last comment / impression if they would like to do so. 

 

WRAP-UP 10 MIN 

After this session, encourage your students to make a drawing, illustration, painting or 

cartoon, write a letter 2, or express in whatever way they choose their feelings at the end of 

the discussion: How do you feel now? Are your feelings different from the ones you had at 

the beginning? Have them express what they learned during this session, about themselves 

and about the others. Emphasize the importance of connecting, with ourselves and with 

others, regard- 

1 For more details on this topic, we suggest you read the chapters “Gender and emotion” 

and “Emotional geographies and climate change” (pp. 26–32) from the study “Cross-Cultural 

Approaches to Understanding the Emotional Geographies of Climate Change” by Margaret 

V. du Bray (2017). https://keep.lib.asu.edu/items/155254 

2 You can find some examples of letters written by scientists and students about climate 

change on this website: https://www.isthishowyoufeel.com/ing such an emotional topic. 

End by asking them if their point of view about taking action to tackle climate change has 

changed, and if so, why. At this point you can propose that now is the time to act! Follow up 

by discussing potential projects you can implement in your community. Some sources of 

inspiration: 

• “Many Strong Voices” project: http://www.manystrongvoices.org/portraits/ 

• Time #ForNature, A Collective Poem: https://youtu.be/MlSW3u-1AbI 

• 350.org – Climate Change Is About Power:            https://youtu.be/m95K7LClIC4 

 

GGTEACHER TIP 

At the end of this activity it is important that you are a reassuring figure for your students. 

You should now take back the status of teacher and leader in order to express a 

determination to take action, and to respond to any potential anxiety that might have arisen 

from such an activity. This will lead directly to the second part of this lesson plan – “We Act”. 

 

 

 

 

https://keep.lib.asu.edu/items/155254
http://www.manystrongvoices.org/portraits/
https://youtu.be/MlSW3u-1AbI
https://youtu.be/m95K7LClIC4


BACKGROUND FOR TEACHERS 

1. https://www.yaleclimateconnections.org/2019/04/scientists-dont-ignore-peoples-

emotions/ 

2. https://www.yaleclimateconnections.org/2019/09/im-having-a-hard-time-coping-with-

scary-climate-news-what-should-i-do/ 

3. https://keep.lib.asu.edu/items/155254 

It is a well-known and well-studied fact that climate change can generate difficult feelings 

and emotions. This phenomenon is called “eco-anxiety”. In the previous lessons, even when 

only focusing on the science of climate change, you may have noticed some reactions from 

your students, such as fear, rejection, anxiety, etc. Even you may have felt this way. The 

most common feelings associated with climate change content are helplessness, 

hopelessness, anger, fear and dissociation, sometimes leading to inaction. 

Simply exposing the facts about climate change is not enough, considering that it is such a 

highly emotionally charged topic. Working with these emotions allows people to more 

comprehensively deal with disturbing information. Such feelings are perfectly normal and 

acknowledging them makes “people aware that they are not ‘odd’, which also helps them 

face climate change, rather than running away from it” 1. Sometimes our defense 

mechanisms, like denial, can kick into action in order to protect us from the harsh reality of 

climate change. Thus, the strategy to cope with emotions associated with climate change is, 

first of all, to acknowledge our feelings 2. Another important point is to stay connected with 

others and avoid being alone. Civic engagement may also represent a way to step into action 

and, by doing so, be part of the solution, at our own level, and find reasons for hope. One 

final important thing to mention is the fact that we are not all equal regarding emotional 

expression, especially because of our gender: thus, women are able to express a much 

higher level of concern than men when it comes to local environmental issues 3, leading to a 

higher level of engagement amongst women. This can be explained by upbringing, as 

women are more frequently raised with “care” values, encouraging them to be aware of 

their close environment and to take care of it. In the same way, men are frequently 

“emotionally repressed”, making them less comfortable with expressing their feelings. 
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WORKSHEET D2.1 
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WORKSHEET D2.2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


